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EVALUATION RESEARCH - GATEWAY'S PROJECT 


Methodology 
Sample 


'' from two Calgary 


The sample for this study comprised "drop-outs 
high schools; St. Mary's and Bowness Composite. It was initially 
hoped to test a total of 100 students. As it turned out only 48 of 
the dropouts were pretested and as a result only 48 had a chance of 
being included in the final analysis. Of these 48, 32 were posttested: 
17 controls and 15 experimentals. 

When the "dropouts" were pretested they were asked to complete a 


biographical inventory designed especially for them. In table 1 that 


follows, some of this information is presented. 


Instruments 
The following instruments were used in the study to measure the 
criterion variables: 


(a) Work Values Inventory (WVI). This inventory is authored by 


Donald Super, an eminent psychologist in the field of vec ction! research 
and theory. The scale itself is a rather simple one consisting of items 
which are responded to by placing values from 5 to 1 beside the item 
depending on its importance to the testee. A value of 5 means very 
important while a value of 1 means unimportant. 

The inventory attempts to assess a wide range of values which are 
related to the motivation to work. These values include: creativity, 
management, achievement, surroundings, supervisory relations, way of 


life, security, associates, esthetics, prestige, independence, variety, 


Digitized by the Internet Archive 
In 2022 with funding from 
Legislative Assembly of Alberta - Alberta Legislature Library 


https://archive.org/details/ableg_33398003055224 


economic return, altruism, and intellectual stimulation. 

(b) The Attitude Scale of the Vocational Development Inventory* 
(VDI). This scale, developed by John Crites, measures the maturity of 
vocational attitudes in adolescence. 

It is based on the premise that mature vocational attitudes are 
necessary for satisfactory vocational adjustment. It consists of 60 
statements which are answered "true or false" and is scored into two 
scales; a vocational maturity scale, and a deviancy scale which has 
been termed a "maladjustment" scale. 

(c) Self-Concept (S.C). In order to test self-concept a Q-sort 
technique on 47 well chosen statements in seven categories ranging 


from "most like me'' to "most unlike me." 


This technique is particularly 
appropriate when changes in self-concept are sought. 

(d) Employee Rating Scale. This scale will be given to employers. 
They will rate the employee in question on several social and emotional 
factors as well as job performance. 

The first three scales were used to arrive at changes in attitudes 
and values toward work as well as changes in "self.'' The fourth scale 
was used to establish (on-the-job) performance. 

(e) California Psychological Inventory (CPI). This test assessed 
basic personality attributes. It is divided into three main sections; 
measures of poise, ascendancy, and self-control; measures of socialization; 


and measures of achievement and interest. The self-control scale is 


especially pertinent to this study since it measures "impulsivity." The 


*Crites, John 0. Measurement of Vocational Maturity in Adolescence. 


Psychological Monographs, Whole No. 595, 79, 2, 1965. 
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latter characteristic is included by the suggestion of one of the 


educators involved in the project. 


Procedure 

The 48 drop-outs were initially assigned to either the control or 
the experimental groups. An effort was made to place as many of the 
drop-outs as possible into jobs. Unfortunately only dropouts in the 
experimental group were placed in jobs. During the research period, jobs 
were not as plentiful as had been hoped for and as a result there was a 
certain hesitancy in placing drop-outs from the control group. 
Consequently, some aspects of evaluation were impossible to carry out 
(i.e. comparison of controls and experimentals in job performance.) 

During the period September 1970 to January 1971, all drop-outs at 
the two schools were pretested with a battery of tests described in the 
instrument section. After pretesting,dropouts were randomly assigned 
to one of two groups, an experimental group and a control group. The 
experimental group received supportive counselling where the control 
group did not. For more information concerning the treatment provided 
for the experimental group, see section in this report on "Counselling". 

All dropouts (experimental and control) were posttested with the 
same battery of tests after a period of three months. The final figures 
on available subjects for analysis were as follows: 

Experimental group - 17 


Control group = 5 


Analysis of Data 


All tests, inventories, and questionnaires were then scored, and 
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means and standard deviations calculated for all variables for both 
groups. The mean scores on pre and posttested measures were then 
compared and the difference subjected to a test of significance. In 
the case of the self-concept test, frequency counts on extreme ratings 


were tabulated. 


Results 
Personality 

The California Psychological Inventory was used as one method of 
assessing personality. It was expected that the experimental group 
receiving counselling would improve on personality traits where as the 
control group subjects would not. To some extent the expectation was 
confirmed because the Control group increased from pretest to posttest 
on one trait - Social Presence - (see Table 2) while the Experimental 
group increased on four traits - Dominance, Capacity for Status, 
Intellectual Efficiency and Psychological Mindedness (see Table 3). 

In addition to theeace that these four were significant at the .05 
level, the tendency was for the Experimental group to have greater gains 
on more of the other traits than the control group. 

It should also be pointed out that the Experimental group had 
generally higher scores than the Control group on the pretest. One can, 
therefore, question the randomization of the dropouts into the two 
groups. Another reason for differences on pretest could be accounted 
for by the small numbers in the sample. 

In order to give the reader a clearer picture of what the increases 


actually mean, a summary of each trait is given here: 
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SOME CHARACTERISTICS OF THE DROP-OUT GROUP (n = 38) 


AGE 
Years a 
19 8 
18 21 
17 50 
16 Zu 
SEX 
hb 
Female 37 
Male 63 


MARITAL STATUS OF PARENTS 


Living Together ral 
Separated i 
Divorced 8 : 
One Deceased > 
Both Deceased 5) 


FATHER'S OCCUPATION 
hb 
Professionals 6 
Semi -professional a9 


Semi-skilled & Unskilled 55 


eapasttayao 2 


Some Characteristics of the Drop-out Group (nm = 38) cont'd. 


SIZE OF FAMILY 


No. of persons ho 
3 or fewer 24 
Aue 15 ke 
O87 29 
8 or more 13 


NUMBER OF CLOSE FRIENDS 


In School Out of School 
i i 

0 ql 0 5 

1 pis) 1 8 

Z 16 2 3 

3 14. 3 10 
more ay more 74 


Grade i 
TZ 5 
Bi 29 
10 53 

9 10 


q 
pets 
i rhs! i ft 
Jb wats CBE =a) an 
; Ouiaie | ap 
enoaseg 3p .oH 
pon a en Sane Clr 
Ay tower to € 
Af 
eo. 
“ 
A. 
a 


Some Characteristics of the Drop-Out Group (n = 38) continued. 


REASON FOR DISCONTINUING SCHOOL 


Didn't like it; disinterested 63 


Want to Work P23 | 
Financial 1 
Illness 5 


SELF ESTIMATE OF ABILITY 


Jae 


Above Average 5 
Average 84 
Below Average 11 


ATTITUDE TOWARDS SCHOOL 


Enjoyed it 19 
Endured it Lv 
Disliked it 41 


DO YOU PLAN ON RETURNING TO SCHOOL 
ab 

Yes Sis) 

No 41 
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Table 2 
CALIFORNIA PSYCHOLOGICAL INVENTORY SCORES 


(Control Group N = 17) 


Pretest Posttest 
% San a SoD. t 
Dominance 20:,39 4.04 Zi OO a. o7 -0.4973 
Capacity for Status 13.65 32.92 15.59 4.10 ~2.0134 
Sociability 20.59 3.97 20 ie 505 -0.1179 
Social Presence 35 Dee 3 Dye LS 5.90 -2.0727 * 
Self Acceptance Lo. So Zit 19.18 Di: Gils -1.1786 
Well Being 28.24 6.94 29.8.2 B32 -0.0769 
Responsibility 20.94 4.08 20.59 Behe 4270 
Socialization Zoe 29 5. 90. 28 .00 6.05 -1.9930 
Self-Control 22635 6.81 PIS yeta 8.52 -0.9313 
Tolerance Ween Gt 16.47 6.00 -1.3004 
Good Impression 14.29 4.46 16..41 6 .82— -1.6496 
Communality Ade. 53 4.47 Zhe Owe 4.58 -0.1887 
Achievement - C 18.30 5. Gk 19.00 4.98 -0.5707 
Achievement - I 14.76 3.69 14.59 2 Oph -2605 
Intellectual Eff. oe ts 3.45 30:30 Ged -6350 
Pysch. Mindedness phe 2.40 LO aL Be -1.4522 
Flexibility 935 Oe cal 10.76 Ze OD -1.4046 
Femininity 17.85 4.06 Lite aa 3. 0 2 Lh7 
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Table 3 
CALIFORNIA PSYCHOLOGICAL INVENTORY SCORES 


(Experimental Group N = 15) 


Pretest Ro seeeet 
x S.D x 5.8 t 
Dominance 20.2.7 4.92 Zee0 5 Dell -2 .4850* 
Capacity for Status 15.607 eae} 17.47 4.42 -2.8239% 
Sociability ORT: 5.99 23.47 4.72 -2.0115 
Social Presence Bo.03 ea 300s 3.06 -0.6541 
Self Acceptance 20.80 3.99 22.07 3202 -1.3908 
Well Being 32.60 4.83 33.60 4.51 ~0.7895 
Responsibility 2233 4.63 Zao 4.04 -1.0564 
Socialization 29293 4.81 Bl33 4.67 -1.4703 
Self-Control 23.00) Doo 25.60 5.90 -1.1447 
Tolerance | 18.33 4.60 19253 4.24 -1.3981 
Good Impression ae ANI 16847 aceon Pie 2670 
Communality 24.40 Zeek 25503 B05 -9918 
Achievement - C 20.80 Deke 225.60 Py’ -1.3942 
Achievement - I 16.40 4.26 16.80 4.17 -0.5538 
Intellectual Eff. Saeed OU 36.60 5.64 -2.7538* 
Psychological Mindedness 9.93 1269 L133 19 -2.7711* 
Flexibility 10.60 3.90 12415 6.35 -1.0859 
Femininity Zieds 26 20.33 Se «8.707 
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1) Dominance means to assess factors of leadership ability, 
persistence, and social initiative. High scorers tend to be 
seen as aggressive, confident, persistent, and planful; as 
being persuasive and verbally fluent; as self reliant and inde- 
pendent; and as having leadership potential and initiative. 

2) Capacity for Status attempts to serve as an index of an 
individual's capacity for status (not his actual or achieved 
status). The scale attempts to measure the personal qualities 
or attributes which underlie and lead to status. High scorers 
tend to be seen as ambitious, active, forceful, insightful, 
resourceful, and versatile; as being ascendant and self seeking; 
effective in communication; and as having personal scope and 
breadth of interests. 

3) Intellectual Efficiency attempts to indicate the degree of 
personal and intellectual efficiency which the individual has 
attained. High scorers tend to be seen as efficient, clear 
thinking, capable, intelligent, progressive, resourceful; as 
being alert and well informed; and as placing a high value on 
cognitive and intellectual matters. 

4) Psychological Mindedness attempts to measure the degree to 
which the individual is interested in and responsible to, the 
inner needs, motives, and experiences of others. High scorers 
tend to be seen as observant, spontaneous, quick, perceptive, 
talkative, resourceful, and changeable; as being verbally 
fluent and socially ascendant; and as being rebellious toward 


rules, restrictions and constraints. 
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Taken in combination, the above traits would indicate that those in 
the experimental group became more confident of themselves in a 
variety of interpersonal situations, felt the need to plan clearly 
their next step and generally observe and be more perceptive of others 
around them. Similar changes did not occur in the case of the control 


group. 


Work Values 

Super's Work Values Inventory was used to assess work values. In 
the case of the Control group, there were no significant changes on any 
of the scales from pretest to posttest. For the Experimental group there 
was only one significant change - a decrease in the work value of 
independence (see Tables 4 and 5). 

Independence is associated with work which permits one to work in 
his own way, to do his own thing, as fast or as slowly as he wishes. 
Apparently this value became less important for drop-outs in the 
Experimental group. It may mean that these people are more prepared to 
accept the limitations and structure of the work place. oe 

An interesting feature of the scores is that the general trend is 
for them to decrease from pretest to posttest for both groups. It seems 
that the various values associated with ''work'' decrease in importance 
as the drop-out becomes accustomed to his new situation. It may be that 
the drop-out is more willing to lower his "ideals" in light of not 
obtaining employment as soon as was intended. 

It may be helpful if the three highest work values and three 


lowest work values were indicated for both groups. 
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Tablee4 


WORK VALUES INVENTORY SCORES 


(Control Group N = 17) 


Pretest Posttest 
x Seu X SeDx t 
Creativity 11.24 ay 104.22 2437 1.3244 
“Management 7.65 BSF 7.88 325 -0.2334 
Achievement 13.18 1.20 V2 ie Ly. Se 
Surroundings 12.06 2.36 LL.94 2.41 2095 
Supervisory Rel. 13.65 1.41 L2.41 Zot 1.8069 
Way of Life 13.94 Lake 13.41 264 7562 
Security 13 .06 Pam ly 12.82 2.66 5018 
Associates 11.18 Eaig 10.88 yon H | 4634 
Esthetics 8.88 2.74 9.35 2.40 -0.6963 
Prestige 11.24 1.44 11.00 ae AS 3890 
Independence £1529 2.24 10.47 onus 1.0195 
Variety 10.06 2.92 10.82 Ate -0.8873 
Economic Return i ear 1.13 12.73 2.47 0000 
Altruism LS | 2436 11.88 2.81 -0.1718 
Intellectual Stim. 10; 71 2.14 10.18 2a 9542 
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Table 5 
WORK VALUES INVENTORY SCORES 


(Experimental Group N = 15) 


Pretest Posttest 
re ae x $.D. t 
Creativity 10.47 2206 9.46 aa LesLoo 
Management 0%. 2s 1.98 OrS7 1.89 .6213 
Achievement 12.40 2.06 T1367 27 1.1885 
Surroundings 2 OF 2.74 Lis20 251 1.2554 
Supervisory Rel. i Ae 2.74 1073 / 3. 06 1.2963 
Way of Life aS 3217 1.06 13407 2.46 O782 
Security 12 2 2.94 12.27 2.41 020%3072 
Associates Leo 24.03 O67 24.89 £0591 
Esthetics | PeOTthe Qxép 7eOSTH aoe. By -0.9422 
Prestige LO” 13 2235 9207 2.84 1.9962 
Independence LLo3 2a 02 9493 3.29 2.3541* 
Variety L @E1IR20 2007 9.47 BYH2 197875 
Economic Return LY S3 ines L438 2.47 6924 
Altruism Ee, 1.82 2.33 FN | Pook? 


Intellectual Stim. 9373 3.00 9.67 3.00 . 1203 
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Table 6 


HIGH AND LOW WORK VALUES 


Group : Hi Lo 
Experimental Way of Life Management 
Altruism Esthetics 
Security Prestige 
Control Way of Life Management 
Security Esthetics 
Economic Returns Intellectual Stimulation 


Similarity can be seen in the work values which are ranked highest 
and lowest by both groups. Except for Security, in which the dropout 
rank higher, the other values are similar to the norms given in the 
manual: That is to say, that the drop-out group attach values to work 
in about the same way as most boys and girls except for Security which 
is ranked higher. One reason for Security being ranked more highly is 
likely due to the fact of the socioeconomic areas from which our drop- 


out sample was taken. 


Vocational Maturity 


The Attitude Scale of the Vocational Development Inventory was 
used to assess vocational maturity. The results in Table 7 indicate that 
the changes were as expected. Scores decreased from pretest to posttest 
for the Control group and increased in the case of the Experimental group. 


These results indicate that counselling helps to effect positive attitudes 
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towards work and that no support can actually lead to deterioration in 
the attitudes of these young people. With larger numbers a more 


significant finding would probably result. 


Self-Concept 


Table 8 indicates some of the results of the self-concept measure. 
Those items which were ranked at one of the two extremes by a signifi- 
cant number of drop-outs are included. It seems that these items 
point toward the fact that drop-outs in the Experimental group enjoy 
life and are happier more than in the Control group. Total changes in 
self-concept from pre- to posttest were not different for the two 


groups. 


Employee Rating Scale 


Only eleven Employee Rating Scales were made available for analysis 
and these were all for the Experimental group except for one. Scores 
on this scale can vary from 7 (a perfect score) to 21 (a perfect 
negative score) meaning that the employee is satisfactory on the one 


hand and unsatisfactory on the other. 
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Table 7 


ATTITUDE SCALE ~ VOCATIONAL 


Development Inventory 


Pretest 
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Table 8 


"7" AND ''7'" ON PRE AND POST SELF-CONCEPT Q-SORT 


Most Like Me 


Most Unlike Me 


Items 
Pre Post Pre Post 
Ex Cont Ex Cont Ex Cont Ex Cont 

1. - Il enjoy dite 6 S 12 7 0 2 0 2 
2. Ihave a good sense 

“of humor 4 2 5 0 0 0 0 0 
9. I feel like smashing 

things sometimes 0 1 0 iz 3 4 3 2 
15. I believe I should defend 

my point of view 5 2 4 4 0 iz 0 0 
19. I am often unhappy 

because I am lonely 1 uk iL 2 2 3 4 2 
23. 1 am hard,ofshearine 0 0 0 iF 6 5 4 6 
oa I am usually happy . 3 2 jf 5) 0 1 0 i 
35. My feelings are easily 

hurt 4 0 3 2 —l 2 i. 1 
39. I show my real self to 

others 2 4 2 if L 0 1 @) 
42. 1 am inclined to let 

others make decisions for 

me 0 0 0) 0 5 6 7 3 
44, My greatest problem is 

myself 0 5 0 Z 0 2 3 3 
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Subject number 12 was the only one of the above who was in the 
Control group. As can be seen from the scores, the employees generally 
gave excellent ratings to those students placed by the Boys' Club. 
Unfortunately we do not have enough data to compare the two groups under 


consideration. 
Discussion 


Few definitive answers are forthcoming as a result of the research. 
However, there is enough indication to say that there was a tendency for 
drop-outs in the Experimental group to improve as far as personality and 
work attitudes. There is no question that these same drop-outs were 
favorably accepted by the various employers. The data do not indicate 
similar changes for the control group. Although the differences between 
the two groups were never very large, they were of the magnitude that 
with greater numbers, more significant results would have been likely. 

It was found that placing drop-outs into jobs was extremely 
difficult and as a result some other more available criterion of work 


performance must be obtained. It is suggested that simulated or live 


interviews be video-taped and analyzed for good job seeking skills. 
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If possible the group experiences should be documented in some 
detail so that different types of group work could be compared in an 
expanded research design. The group experiences would also be very 
beneficial to workers in the same and other fields who deal with the 
drop-out student. 

As was previously pointed out, the research design was inhibited 
because of fewer subjects than expected. Some questions can be raised 
concerning the randomization of the two groups. The data indicate 
that the two groups were different to begin with on some of the traits 
and questionnaire. Another reason for this difference could be due to 
chance factors as a result of small numbers. Assigning drop-outs to 
the Control group was difficult because of the fact that jobs were only 
obtained for the Experimental group. Some of these drop-outs were 
companions and questions such as, "How come my friend isn't in this 
group?" were asked. 

It is recommended that the project continue and be expanded to 
more schools. It is also recommended that the research continue with an 
emphasis on observable behavior change as might be indicated in video- 
taped interview sessions. It is also recommended that a follow-up study 
be done on those who have gone through the program to see if changes were 
long lasting rather than temporary. The use of the self-concept test 
and the Work Value Inventory would have to be qe stioned! The VDI and 
CPI should be retained. Another feature of a new design might be an 
added control feature such as a group of drop-outs meeting but not 


being specifically trained for particular job situations. 
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DATE 


BIOGRAPHICAL INVENTORY 


PART I 
Name Age 
Surname First names 


Birthdate Place of Birth 


Ethnic Origin (e.g., Canadian) 


Home address 


Phone 
Nuntber of brothers wetsisters ues. Brothtens sages 

Sisters’ ages 
Parents: (check one) Living together. _—«._—Ss_—s— Separated Divorced 

Both deceased One deceased 
(specify) 
Father's occupation fe 
Mother's occupation 
Mother's age = Father's age 

pies k* address (if different from "Home address" above) : 


Parents' Religious Orientation (e.g. United, Catholic, Anglican) 


—— 


How many close friends do you have: in school? 
0 1 2 3 More than 3 
outside 
school? 


ee 


0 1 2 3. More than 3 
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PART II : EDUCATION 


Name of School Lecation Dates Attended 


Primary 


High School 


Post High School 


Other 


Grade last completed 


Why are you discontinuing school? 


pa a 


What are your immediate futur. plans? 


i i a a 


Ps 


Have you a job at the present time? Yes No 


Tf ‘so, speaify 


What kind of student were (are) you? Very good ae Above 
(check one) 

AVORATC vaweip. ..... below Average 

Poor CC a 
What sports did you play at school?..... gh a. Jae h we 
Other activities | ee weet Seo be Ae oe ee 
Bideyou Teceive any prizes or.awande, ec lige ee Bee On tt eS 
How did you likeyschool? Fnjoyedvit =  Endured it. ~‘Did not like it oe 
Do you plan to return to school? Toc ueeee  . “Nol ? 


Explain reason for answer 
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SELF-~CONCEPT ITEMS 


enjoy life. 

have a good sense of humor. 

am usually nervous. 

have as much self control as most people. 

often feel unhappy because I think bad thoughts. 

don't get discouraged easily. 

get embarrassed easily. 

feel happy about knowing right from wrong. 

feel like smashing things sometimes. 

am not altogether satisfied with myself. 

seldom let things bother me. 

am not disturbed when I have to make unexpected changes in my plas. 
frequently learn new things about myself. 

am able to face the truth about myself. 

believe that I should defend my point of view. 

think I am a worthwhile person. 
t bothers me when people put responsibilities on my shoulders. 

am usually uncertain about myself when I face new situations. 

am often unhappy because I am lonely. 
am good looking. 

am as clean and neat as most people. 
worry about my health. 

am hard of hearing. 

have fewer interests than most people. 
am as smart as most people. 

am as ambitious as most people. 

feel satisfied with my mind. 

have a hard time solving problems. 
feel satisfied with my vocabulary. 
daydream more than most people. 

have more than average common sense. 
worry about my memory. 

am usually happy. 

have a good temper. 
My feelings are easily hurt. 

I feel good about my honesty. 

It makes me angry when someone else tries to tell me what to do. 

I feel uncomfortable when I am not doing something constructive. 

I show my real self to others. 

I seldom seek the advice of more experienced people in making decisions. 
I can accept hostility from people even when it is directed toward me. 
I am inclined to let others make decisions for me. 

I am stimulated to do my best when others put pressure on me. 
My greatest problem is myself. 

I am a warm, friendly person. 

I usually conform to the expectations of society. 

I believe all people should have a strict moral code. 
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Q-SORT RECORDING FORM 


Name 


In this exercise you have a 
SOrtethewestatements first by 
UND Iige SY CU} OW the Bett. and 


groups according tuor-the 
low numbers at the bottom to high 


pavket of 47 
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Extremely Very Much Unlike me 
Unlike me Unlike me 
(3 here) (6 here) (9 here) 


statements. 
putting them into three piies 
uncertain 
pottem of the 
the top. 
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me 
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Undecided 


(11 here) 
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Date 


degree to which they describe you. 
ii¢g Ghose 1alKE YOU om tha waent. sthoese 
middie Then sort them into seven 


mumbers in “the boxes from 


\ 


Like me Very much Extremely 
Like me Like me 
(9 here) (6 here) (3 here) 


THE ATTITUDE TEST OF THE 
VOCATIONAL DEVELOPMENT INVENTORY 


Listed below are 4 number of statements about occupational choice and work. 
Read each statement and decide whether you agree with it or disagree with it. If 
you agree or mostly agree with the statement, place an "KX" in the space beside T. 
If you disagree or mostly disagree with the statement, place an "KZ" in the space 
beside F. Be sure your marks are clear. Erase completely any answer you wish to 
change. 


t F Ll. You have to know what you are good at, and what you are poor 
at, before you can choose an occupation. 

T F 2. Ask others about their occupations, but make your own choice. 

i F 3. Ic’s unwise to choose an occupation until you have given it 


a lot of thought. 


u's F &. Once you make an occupational choice, you can*t make another 
‘ one . 
T F 3. In making an cccupational choice, you need to know what kind 
= 5 > - 
of person you are. 


T F 2. A person can do anything he wants as lorg as he tries hard. 

aig ¥ 7. Your occupation is important because it determines how much 
you <an earn. 

a: F 8. A comsideration of what you are good at is more important 
thar what you Lixe in choosing an occupation 

T F 9. Plans which are indefinite now will become much clearer in 


the future. 


T F 10. Your parents probably know better thar anybody which occupation 


vou should enter. 


ia 
pet 
w 
mm 


T F fl. Work is worthwhile mainly because tf 
you want. 


Ss you buy the things 


T F 12. Work is drudgerv. 


T F 14. It's probably just as easy to be successful im one cccupation 
a@s it is im another. 


ime you are [5, you skh 


your mind pretty well 
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There are so many factors to consider in choosing an occupation, 


ic is hard to make a decision. 
Sometimes you can't get into the occupation you want to enter. 


You can't go very far wrong by following your parent's 
advice about which occupation to enter. 


Working in an occupation is much like going to school. 


The best thing to do is to try out several occupations, 
and then choose the one you like best. 


There is only one occupation for each individual. 


The most important consideration in choosing an occupation 
is whether you like it. 


Whether you are interested in an occupation is not as 
important as whether you can do the work. 


You get into an occupation mostly by chance. 


It's who you know, not what you know, that's important in 
an occupation. 


Choose an occupation which gives you a chance to help others. 
Choose an occupation, then plan how to enter it. 
Choose an occupation in which you can someday become famous. 


If you have some doubts about what you want to do, ask your 
parents or friends for advice and suggestions. 


Choose an occupation which allows you to do what you believe 
in. 


The most important part of work is the pleasure which comes 
from doing it. 


It doesn't matter which occupation you choose as long as it 
pays well. 


As far as choosing an occupation is concerned, something will 
come along sooner or later. 


Why worry about choosing an occupation when you don't have 
anything to say about it anyway. 


The best occupation is one which has interesting work. 
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I really can't find any occupation that has much appeal to 
me. 


T have little or no idea of what working will be like. 


When I am trying to study, I often find myself daydreaming 
about what it'll be like when I start working. 


itnisiovertoro into the military, I thinkal 1) wait: to 
Ghegse, am oecupat tom until} ‘meout,y. 


When it comes to choosing an occupation, I'll make up my 
own mind. 


I want to really accomplish something in my work -- to make 
a great discovery or earn lots of money or help a great 
number of people. 


As long as I can remember I've known what I want to do. 


} can't understand how some people can be so set about what 
they want to do. 


My occupation will have to be one which has short hours and 
nice working conditions. 


The occupation I choose has to give me plenty of freedom to 
do what I want. 


I want an occupation which pays good money. 
T often wonder how successful I'll be in my occupation. 


I know which occupation TI want to enter, but I have difficulty 
in preparing myself for it. 


I know very little about the requirements of occupations. 


I want to continue my schooling, but 1 don't know what courses 
to take or which occupation to choose. 


I spend alot of time wishing I could do work that I know I 
cannot ever possibly do. 


I'm not going to worry about choosing an occupation until 
im out.of school. 


If I can just help others in my work, I'll be happy. 


I guess everybody has to go to work sooner or later, .but I 
don. leek forward to it. 


I often daydream about what I want to be, but I really don't 
have an occupational choice. 
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The greatest appeal of an occupation to me is the opportunity 


it provides for getting ahead. 


Everyone seems to tell me something different, until now I 
don't know which occupation to choose. 


I have a pretty good 
but I don't know how 


I~plan to" foltow the 


I seldom think about 


idea of the occupation I want to enter, 
to go about at. 


occupation my parents suggest. 


the occupation I want to enter. 
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EMPLOYEE RATING SCALE 


EMPLOYEE'S NAME 


DATE 


JOB ASSIGNMENT 


A a SR RE 


SUPERVISOR 


RATER 


EXPLANATION: THE PURPOSE OF THIS RATING SCALE IS TO HELP THOSE INVOLVED IN 
PROJECT "GATEWAYS" TO DETERMINE HOW SUCCESSFUL THEIR PLACEMENT HAS BEEN. 


CIRCLE THE NUMBER TO THE LEFT OF THE PHRASE WHICH BEST DESCRIBES THE 


EMPLOYEE. 


ATTENDANCE 


nm 


Almost always present and on time 


2. Usually comes to work but is often late 

3. Often missing a whole day from the job (may give excuse) 
PRODUCTIVITY 

1. Both quality .of work and amount produced are below average 

2. Either quality of work or amount is below average (but not both) 

3. Both quality and amount produced are average or peCear 


ATTITUDE TOWARD WORK 


i 
De 
ce 


Comes to work but doesn't apply himself; daydreams or fools around 
Seems glad to work; shows initiative 


Complains about his job or about having to work; refuses some tasks 


PERSONAL APPEARANCE 


Vs 
ge 
Sis 


Unkempt in appearance; carelessly dressed; dirty or obvious body odor 
Dresses fairly well; usually clean (if male, is usually shaved) 


Neat and tidy; looks well-groomed most of the time 
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